examining factors related to reporting the occurrence of both school and community violence (Finkelhor & Williams and Cornell (2006) studied the effects that a bully's threat of violence has on the victim's help-seeking behavior. A little over half of the students (53%) stated that they were willing to report their harassment to a teacher, but another 30% indicated that they did not believe there was a school staff member in whom they could confide.
Approximately half of the sample stated that they did not believe that their teachers cared about their well-being.
Age was another factor affecting help-seeking behavior, with younger students being more willing to seek assistance than students in higher grades, a phenomenon also discovered by Unnever and Cornell (2004), Frisen, Holmqvist, and Oscarsson (2008) , and Oliver and Candappa (2007) . The type of bullying was also examined, and there was no difference in reporting physical, emotional, or relational bullying, a finding shared by Unnever and Cornell (2004) . Additionally, no gender differences were found.
Unnever and Cornell (2004) investigated which student characteristics contributed to students' willingness to report their victimizations. They discovered that students who were unremittingly bullied were more likely to report than a student who was seldom or intermittently bullied. Students who believed that their school had a no-tolerance policy against bullying were more likely to report their victimizations. Gender effects were found in this research with girls more likely to disclose their victimizations than boys. When boys did report their victimizations, it was to an adult while girls were more likely to disclose to a friend. Oliver and Candappa (2007) researched the bully victim's thought processes when contemplating whether or not to report. They found students generally were hesitant to report to adults for fear of the potential repercussions such as social ostracism and physical violence from the bully. The majority of students reported feeling more comfortable confiding in a friend first and parents second. Some students reported that their reluctance to tell a parent was related to their beliefs that their parents would tell school authorities and make the situation worse.
Frisen et al., (2008) examined teens' conceptualization of bullying. They found age differences in students' definitions of bullying with younger students reporting any harmful behavior by a peer as bullying, whereas older students considered the existence of a power differential between bully and victim as a necessary element for bullying. They, too, found gender differences in students' definitions of bullying with girls being more likely to consider subjective feelings of the victims as the most important consideration.
Most often, the determining factor for boys was whether or not a power inequity was present. When asked to ascribe responsibility for bully victimization, teens varied their reports from one time to another. Most of the teens indicated at one time that the victim's appearance was the bully's reason for the victimization, yet later, they assigned responsibility to the perpetrator. Houndoumadi and Pateraki (2001) found that victims overwhelmingly reported that bullying was unacceptable and that they did not want to befriend bullies. This sentiment was shared by only half of the bullies who were interviewed; one-third of the bullies reported that there were justifiable reasons why certain students were bullied. The researchers found no effect for age and attitudes toward bullying; however, they discovered that girls reported being more saddened about bullying and could not comprehend why other students bullied or were friends of bullies. Generally, students reported that their teachers were oblivious to the extent of bullying within their schools. This belief was reinforced by the lack of communications between bully victims and teachers, thereby, creating a preference among students to report their victimizations to their parents as opposed to teachers.
Emotional Effects
Several studies have reported the emotional effect that bullying has on its victims and bystanders; however, research on how these emotions affect students' decisions to report their victimizations is a relatively new area of study.
Hunter and Borg (2006) discovered that victims who felt anger as a result of their victimization were more likely to seek revenge against their attackers and were more likely to enlist the help of a friend to assist them in their goals.
Victims who reported feeling helpless were more likely to do nothing. Those who felt indifferent about their victimization sought assistance from specific individuals (i.e., a friend or teacher) but not from their group of friends or parents.
Chronically bullied students were more likely to seek help from their teachers and parents.
Kochenderfer-Ladd (2004) examined how bullied students' emotions affected their coping responses. Victimized children were found to exhibit intense negative emotions including anger, fear, and embarrassment. Angry students were more likely to use coping strategies that were ineffective, failing to reduce future victimization (i.e., revenge seeking). Children who reported feeling afraid or embarrassed by their victimizations were more likely to seek help. Those who sought help were more likely to attempt to resolve the conflict by trying to get along with their victimizer(s). In general, students who were active in their attempt to resolve the conflict either on their own or seeking advice from others had fewer internalizing symptoms.
Cognitive distancing, ignoring the situation, or pretending that it didn't happen, as a coping mechanism, was shown to be maladaptive. There was an effect for gender with girls reporting greater emotional distress than boys. Grade effects were also discovered with older children reporting more negative emotions than their younger counterparts. bullying as a challenge were more willing to use social support as a resource. Additionally, these girls reported that they chose to disclose to their support system believing that they would receive assistance to end their victimization.
They further reported that disclosing had a cathartic effect.
Newman and Murray (2005) investigated student and teacher perception of when help-seeking was appropriate. They discovered that both teachers and students believed that help-seeking was appropriate when there was a threat of, or the actual occurrence of, physical harm or when profanity was used by the bully. Spilsbury (2002) noted that, in victimization, harm was the chief reason for seeking assistance.
Newman and Murray (2005) also noted that students interviewed expressed a concern about disclosing to teachers, fearing that if the situation was not handled properly by the teacher that the bully situation would worsen. Other students stated that they were afraid that certain teachers would not help them at all. Of particular importance to these students was confidentiality when disclosing to their teachers. Students' perceptions of what was serious in a bully situation varied depending on their social status. Unpopular students most often reported that teasing was just as serious an offense as threats of physical aggression, a belief not shared by popular students or teachers. Popular students endorsed help-seeking as a RESEARCH PAPERS
No. 4 l n ,coping response in order to end their victimization.
Unpopular students were motivated by fear, stating that they would not seek help because they were afraid that the bullies would seek revenge against them.
Newman, et al. (2001) examined the reasons that influenced students' decision to seek help. Most students reported that they preferred to handle the bully situations on their own; however, in the event that they were unsuccessful at their attempt, they would seek help from others. There was an effect for gender with girls more willing to seek help from their teachers than boys. High selfperception was related to increased utilization of helpseeking as a strategy for boys but decreased utilization for girls. Boys with higher self-perceptions were also more likely to seek revenge and be more aggressive, an effect not found for girls. Students who reported lower self-perceptions often reported being passive was their strategy for handling their victimization. Students also reported being passive when they were victimized by someone with whom they wanted to have or maintain a friendship. Hunter and Boyle (2004) found that, generally, students chose from four coping strategies: wishful thinking, social support, problem focused, and avoidance. Like many of the aforementioned studies, girls reported using social support as a coping strategy more often than boys.
Students who were frequently victimized chose social support as a strategy less often than students who were bullied less. Chronically bullied students chose wishful thinking and avoidance more often as coping strategies.
While bullying is most often considered as a negative experience, some participants reported to the researchers that the outcome of a bully situation aided in psychological growth by giving them the opportunity to develop new coping strategies.
Conclusions of Previous Research
The previous findings raised several questions. 
Results and Discussion
The respondents were categorized into five groups according to reported victimization: Data were analyzed using Chi Square testing with alpha set at .05. The more liberal alpha was used, even though a number of statistical analyses were performed, due to the exploratory nature of the study.
Prevalence
Prevalence rates of bullying, restricted to age, grade, and gender are presented in Tables 1, 2 and 3, respectively.
More students between the ages of 12-14 years reported experiencing bullying than the other age groups. Students within these age groups comprised 47% (n=2969) of the total sample, and 63% (n=1870) of them reported being physically bullied, having property stolen, being verbally bullied, having rumors spread, or being threatened.
There were significant differences between age and type of bullying with the younger participants having higher Table 2 ).
An examination of gender differences indicated that males and female reported being victimized at about the same rate; however there were differences between the types of bullying and gender (Table 3) . Of the total victimized sample, 25% of the males and 27% of females reported experiencing the specific types of bullying examined in this research.
There were significant differences between sex and two of the types of bullying examined; males reported higher 
Environmental Issues
Looking at school safety measures and specific types of bullying, only three of school safety measures examined wear badges had an impact on two types of bullying. The location of victimization, in the school building, on the school grounds, on the school bus, or in the community, was also examined. The students in this survey reported that they were most often victimized in the school building followed by on school grounds, and on the school bus.
Victimization in the community was least often reported.
Support System
Students' willingness to report their victimizations to adults and teachers is listed in Table 4 . More students reported their victimization to an authority figure than did not.
Nevertheless, students generally reported a negative perception of the available support from adults in their lives.
Many students reported that teachers did not treat students Smith, Twemlow, and Hoover (1999) found that bystanders often encouraged the bully and warned them when school authorities were nearby. Therefore, in addition to being socially ostracized, these students did not perceive their peers to be supportive or willing to help them change the bully situation.
Limitations and Future Directions
This study used a national dataset, which allowed the opportunity to test effects of several demographic characteristics on variables and increase the generalizability of findings. The disadvantage of using this dataset was the inability to directly administer the questionnaires to the participants. Thus, researchers were unable to control for consistency in the administration of the instruments and interpretation of the participants'
statements. Another limitation is that this survey assesses only for violence occurring in the six months previous to the interview. This omits an important factor, previous victimizations, which could impact current responses. While this data has been a useful tool by providing a great amount of information, it is likely that multiple past victimizations affect responses to general questions about recent victimizations. Additionally, the questionnaire was self-report. Participants used their judgment to determine whether they believed they had been crime victims. It is likely that some of the participants were unwilling to admit they had been victimized, and as a result, their victimization history may not be accurate.
Conclusion
Altogether, the results of this study indicate that there is a great need for a peer violence intervention or prevention program in schools. The school safety measures currently in place have little impact on bullying within the school building and students do not believe that they have the support and respect of their teachers. Although students report some positive peer support, this support has little impact on reducing victimization overall. Several antibullying programs exist; however, many focus on teacher and peer involvement to lend support to bully victims (i.e.,
